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1. Behaviour and Relationships Principles

Castle Primary endeavours to create the conditions for a calm and happy community where
effective learning can take place. We believe in the importance of all children and staff
feeling safe and happy in school. We champion positive relationships between:

e Children and staff
e Parents/carers and staff
o All staff



We believe that by creating a positive environment, we will give all our children a better
chance of success and strongly believe in the power of relationships, and that all interactions
are the opportunity for a positive intervention. We believe that all children need to feel safe
and emotionally supported in school for any chance of academic success.

The culture and ethos of our school is built upon proven research which shows that by
adopting such an approach we are supporting the current, and future, positive mental
health and resilience of our children and the community we serve, enabling all to engage
fully in life and learning. This approach will support children in our school and particularly
those who have suffered significant trauma in their lives and may be impacted by Adverse
Childhood Experiences (ACEs) (Appendix 1).

We believe it is important that our schools provide a clear, consistent and empathetic
approach to behaviour which can be adopted by all members of the school community.
Therefore, we strongly believe in ‘boundaries with empathy’.

2. Expected ouvicomes:

Whole school:

A safe, calm and caring atmosphere in the school

A culture of kindness and empathy.

A culture where responsibility is faken by all

All members of the school community feel supported when dealing with challenging
behaviour

Children:

Develop a capacity for empathy

Can recognise their emotions, reflect on their behaviour and accept responsibility for
their actions

Can ask for help and/or accept help from an emotionally available adult to support
them with their ‘big emotions’ and encourage positive choices.

Are ready to learn becoming successful, independent and resilient learners

Adults in the school:

e Use language which reinforces positive behaviour and creates a positive
atmosphere

e Model high standards of respectful behaviour when interacting with children and
each other



e Are emotionally available for all our children and help them reflect and make
positive changes
e Have access to relevant and timely fraining

Parents and Carers

e Are informed of any concerns at the earliest opportunity and their cooperation is
enlisted when deciding on a course of action
e Feel welcome and a valued member of the school community

3. Implementation and Strategies

Whole School Approach

To create the best possible environment to support positive choices and behaviours, and
support Trauma informed approaches, we ask all staff fo adopt a ‘whole school approach’
to support SEMH and behaviour. This approach is summarised in the supporting guide:

e Whole School Guide to SEMH- Appendix 2

As part of their induction, all staff will watch ‘Our Approach to SEMH' presentation and our
‘Building Relationships’ presentation which explains the rationale behind our approach. For a
summary of these presentations please see Appendix 3. This will allow all staff to have a clear
understanding of our expectations around supporting pupils' social, emotional and mental
health and to ensure a consistent approach. Some of these strategies are listed below.

e Use of Empathy/Empathetic Approach

e Principles of PACE- Appendix 4

e CARE/ De-escalation Scripts- Appendix 5

e Positive Language Scripts- Appendix 6



Positive Recognition

We understand the importance of positive recognition in preventing unwanted behaviours.
We are mindful of our use of behaviour-specific praise and focus on the ‘magic 5:1 ratio’ of
positive-to-negative interactions. The 5:1 ratio theory is that for every criticism or complaint
the teacher issues, they should aim to give five specific compliments, approval statements
and positive comments or non-verbal gestures. These positive comments could be specific
compliments, approval statements or non-verbal gestures. At times praise may need to be
tailored in relation to the individual. For example, if a pupil struggles to settle after a break
and does so well, this should be noticed and praised. Praise should be explicit, explaining
what value they have shown, or what positive choice they have made. All staff should
reward positive choices with immediate praise.

Speaking to Pupils About Their Behaviour

When discussing any behaviour with children, adults will do so in a Trauma Informed way by
being empathic, nurturing and non-judgemental regardless of the behaviour that they exhibit.

Adults will support children to make positive choices through the use of ‘Positive Language’
and when apypropriate, discuss with the child the potential consequences of their actions.
This will not be issued as a threat but a supportive empathetic reminder of the boundaries
that are in place. Staff can use ‘Scripts for consequences’ (Appendix 7) to support them with
this.

When discussing behaviour with pupils, adults should refer to whole school concepts such as
the Zones of Regulations. Although an appropriate sanction might be used, we believe that
quality ‘reflection’ with an emotionally available adult is a more important and effective
intervention to prevent further similar, unwanted behaviours. In this conversation the staff
member should fry to establish the child’'s concern- what led to the child becoming
distressed/making negative choices, the adults concern- how their actions are impacting on
the well-being of others and finally a solution moving forward. This is a ‘collaborative problem-
solving approach’ and where possible will be used after all distressed/challenging behaviours.

When a pupil is in a heightened state of distress or anxiety, they will not be able to hear or
engage in these conversations. In these instances, adults will support the pupil to make a
positive choice and their main focus will be to make sure the pupil, and everyone else, is safe.
Where possible, adults should empathise with the emotion driving the behaviour, name this
emotion and explain it is okay, but the behaviour is not. This should avoid a toxic shame spiral.
In cases of distressed behaviours, staff should follow the CARE approach. Once the pupil is
calm and safe, then staff can proceed with the reflection stage/collaborative problem-
solving approach and putting in place a possible consequence.

Adults should never use threatening body language towards children and where possible,
adults should use a calm and supportive fone when addressing behaviour and should very



rarely shout at a child; this would normally be reserved for a situation where a child is in
immediate danger or attention needs to be gained from across the playground.

Where a consequence is required, adults must ensure that these are age appropriate, fair
and consistent. Where possible we ‘avoid ‘punitive’ sanctions and will always explain why the
consequence is being applied, and how it relates to their actions. We will also address what
change in behaviour is required to avoid future incidents. We are also mindful that_it is the
behaviour rather than the child that is being identified as unwanted i.e. ‘| am concerned that
your behaviour is currently unsafe’. We also believe that we must apply a sense of proportion
to dll situations and that the consequence is appropriate to the unwanted behaviour.

Promoting Positive Behaviour

Positive behaviour is promoted in a variety of different ways at Castle Primary School:

o Verbal Praise: Children are praised by everyone and anyone when they display
behaviour linked to our six school promises.

e Non-verbal Praise: We recognise that not all children appreciate verbal praise so
encourage non-verbal where more appropriate. This could be a thumbs up, pat on the
back or even just a smile.

e Sharing success: In recognition of a particular task or behaviour, children may share
their success with others: the class; the neighbouring class or teacher; an adult chosen
by the child; member of SLT, and parents/wider community via Facebook Seesaw or the
school website.

e Wow Certificates: Each week two children from each class are nominated to receive a
certificate in our Wow Assembly. This is often linked to our Six School Promises.

e Values award: The Principal awards one child each week in recognition of their efforts in
demonstrating the school values. This is awarded in the Monday values assembly.

e Dragon Points: Children receive Dragon points and can be given them by any adult in
the school. These are collected and children receive a certificate in Wow assembly when
they receive 50 points. Each child collects points for their ‘House’ and these are used
during Sports Day in the Summer term.

e Times table Star Tags: Children are given the opportunity to earn ‘Star Tags’ each time
they progress and ‘master’ a times table. Children complete 6 mini-tests on each times
table and after completing the final challenge they receive their ‘Star tag’ in Wow
assembly where their progress is celebrated by the whole school.



Across the school all classes employ the ‘Team Stop’ signal by raising their hand to
show stop. Children then stop what they are doing and return the stop sign to show
they are listening.

The following six school promises were generated by the children for everyone. They are
displayed in each classroom and reviewed each year.

e We promise to listen

e We promise to show kindness to all

e We promise to treat everyone with respect

e We promise to look after our school

e We promise to take turns and share

e We promise to always try our best!

Discouraging Unwanted Behaviour

When a pupil displays behaviour that is not in line with the 6 promises, it is important that we
try to recognise how they may be feeling and provide opportunities to correct that behaviour.
To do this, we follow these 5 steps and the CARE approach below.

STEP 1 Unwanted behaviour, low level behaviour 1st warning-Name the
behaviour and remind of
expectations. Use praise to
support the child back on track.

STEP 2 Low level behaviour continues 2nd warning-Name the
behaviour and remind of
expectations. Use praise to
support the child back on track.

STEP 3 Low level behaviour continues Pupil given a quiet space in the
classroom away from others to




work for a short period- length
of time appropriate for the age
of the child. Pupil to miss 5-10
minutes of playtime to reflect.

STEP 4 Low level behaviour continues or behaviour Pupil to miss up to 20 mins of

involves aggression lunchtime play to complete
missed learning.

Incident logged on Bromcom
and Principal or Assistant
Principal informed.

STEP 5 Low level behaviour continues, or behaviour Child taken to Principal,

involves physical aggression. Assistant Principal or member of
SLT (or staff member called to)
to work away from the class.

*For incidents on the playground the same steps are to be followed but children will sit out of

play in Totnes class or the First Aid lobby

Fostering a Sense of Community

A sense of belonging is very important for children's mental health and wellbeing. We believe
that children who feel that they belong at school are happier; more relaxed and invest in
positive relationships with both staff and other children. Therefore, we place a great emphasis
on fostering a sense of community in our school. We will do this by;

A weekly ‘celebration’ assembly recognising such things as outstanding pieces of
work, positive behaviour and attendance.

A ‘whole’ school display, to which every child has contributed. This will be displayed
in a place that all children visit regularly.

School will celebrate children’s work by having it noticeably displayed throughout the
school.

School will have a special ‘events’ board to showcase and celebrate whole school
events.

Each class will have a ‘class charter’.

Pupil Voice



When creating a sense of community, it's imperative to listen to the pupil voice. Therefore,
we will carry out ‘yearly’ pupil surveys to understand how all children feel about the school.
Once complete and analysed the school will feed back to the children to show their voice is
being listened too.

Pupil Parliament

Our Pupil Parliament emulates the UK parliament structure giving children a real sense of
democracy. Each class represents a constituency and has 2 elected Members of Parliament
(MP) who attend fortnightly Pupil Parliament meetings where they can discuss constituency
issues and requests with the Prime Minister and their cabinet ministers.

SEMH Intervention and support

Children who need additional SEMH support may take place in interventions, or in—-class
provision linked to need. Teachers, Children and parents will be made aware of the expected
outcome of SEMH interventions. SDQ’s will be filled out before and after intfervention and
Intervention logs completed to keep class teacher informed. Support will be continually
reflective and may be changed or tweaked accordingly.

We have an ELSA tfrained member of staff. ELSAs are an emotional literacy support assistant.
They have had special fraining from educational psychologists o support the emotional
development of children and young people in school. ELSAs help children and young people
learn to understand their emotions and respect the feelings of those around them. They
provide the time and space for pupils to think about their personal circumstances and how
they manage them.

Behaviour Logging

Behaviour incidents are logged by all staff using Bromcom. This will allow the school to look
for patterns, triggers and potential bullying problems as well as being used as evidence to
support any funding applications etc.

PSHE
All teachers will commit to a session of PSHE a week, to help support and promote positive
behaviour, mental health and well-being. Please see PSHE & RSE policy for more information.

4.Exclusions

In the most extreme situations, the consequence could be a suspension or an exclusion. This
will follow the statutory guidance for those with legal responsibilities in relation to exclusion
(2017). This document can be found


https://drive.google.com/open?id=19hXzxYEEKQ9Qtx3zLYiPZB8bh7_TSk-XbdpZDZEi028

here https:.//www.gov.uk/government/publications/school-exclusion or there will be a copy
in the school office.

After a suspension there will always be a re-integration meeting with the child, parent/carer
and a senior member of staff.

Appendix 1 - Adverse Childhood Experiences (ACEs)

The 10 ACEs (Adverse Childhood Experiences) of trauma are forms of physical/emotional
abuse, neglect and household dysfunction. They include the following:

Physical abuse (push, grab, slap, throw things at you)

Sexual abuse

Emotional abuse (humiliated/sworn at/put down/insulted)

Physical neglect (not enough to eat/dirty clothes)

Emotional neglect (not feeling special/not important/not loved/not supported)
A family member depressed/mental iliness


https://www.gov.uk/government/publications/school-exclusion

Loss of a parent or parent separation/divorce

A family member being addicted to drugs or alcohol
Witnessing domestic violence

Mental illness

Having a relative who has been sent to jail or prison

Appendix 2 - Guide to SEMH. Whole School Approach

Castle Primary School recognises the importance of supporting the emotional and mental
health of our school communities. There is a substantial body of research evidence to suggest
that the mental health of children, staff, and the wider whole school community impacts on
all areas of learning, achievement and experiences. Therefore, we believe in the importance
of creating an environment which supports positive mental health and where all children and
adults feel safe and secure.

How can we achieve this¢
Senior Mental Health Lead

We have a designated member of staff who has completed their training to be a Senior
Mental Health Lead. The Senior Mental Health Lead will work closely with the school’s SENCO
to continually review the SEMH offer in their setting and help implement new ideas and
concepts.

Creating a Whole School Approach

A Whole School approach is vital in creating a consistent and successful environment where
all children will thrive and have the best possible chance of success in all areas. All staff are
encouraged to; use positive language, prevent problems before they arise and create an
environment where all children have a sense of belonging.

PACE

All staff will adhere to the PACE model. So wherever possible all staff will exhibit an aftitude or
stance of Playfulness, Acceptance, Curiosity and Empathy, qualities that are helpful when
creating emotional safety and when trying to stay open and engaged with children. This, in
turn, helps the child stay open and engaged with you.

CARE

All staff will use the CARE approach when supporting children who are distressed. CARE is a
four step approach highlighting the importance of connection, empathy and reflection
when working with a child in crisis.



Appendix 3- Approach to SEMH Presentation/ Building Relationships Presentation Summary

Our school culture and ethos are inspired by frauma-informed approaches and the
supporting science. The evidence based research that underpins our approach to SEMH and
all of our SEMH interventions is based on three key models:

e Model One - The Ace Study and Protective Factors
e Model Two - The neuroscience of mental health and Pansekeeps emotional systems
e Model Three - Protect, Relate, Regulate and Reflect

Model One - ACES and Protective Factors

We understand the devastating impact of Childhood Adversity Experiences (ACE) on long
term mental and physical health, but more importantly, we recognise that through
‘protective factors’, we can mitigate the potential impact of early trauma and/or interrupt
the progression from early adversity to mental ill-health and early death. Therefore, it is
fundamental that wherever possible, we put these key protective factors in place to support
all of our vulnerable children’s short and long term mental, physical and societal ill-health.

Protective factors include:

e When | was a child, there were relatives or other people who helped me feel better
when | was sad or worried.

e When | was a child, teachers, youth leaders or other adults outside the family were
there to help me.

e When | felt really bad, | could almost always find someone | trusted to talk to.
There are people | can count on in my life now.

e Someone in my childhood believed in me.

“One frusted emotionally available adult in the school, community or home before the age
of 18 can make all the difference. For many children this trusted adult will be someone at
school” (TIS 2019)

Model Two - The Neuroscience of mental health and Panksepp’s Emotional System



When planning our interventions and whole school approach to SEMH, we believe that
having knowledge of the neuroscience of mental ill-health is essential; we place particular
importance to the ‘Panksepp Emotional System’.

Panksepp's Emotional System identifies genetically ingrained emotion systems in the brain:
RAGE, FEAR, PANIC/GRIEF (trigger stress hormones)

CARE (attachment)

SEEKING and PLAY (trigger pro-social chemicals)

Each system can be overactive, under-active or optimally activated. Children who have
suffered frauma tend to have overactive (RAGE, FEAR, PANIC/GRIEF) systems and under
active (CARE, SEEKING and PLAY) systems, resulting in behaviours related to stress, anxiety,
depression and anger.

Through our approach and interventions, we hope to activate the pro-social systems of CARE,
SEEKING and PLAY in order to restore a balance of the systems, which underpins positive
mental health. We do not expect a child who has an overactive RAGE, FEAR or PANIC system
to be able to successfully manage the demands of school life without exira purposeful
interventions to activate the pro-social systems.

By activating these systems we can:

Encourage an appetite for life

Foster an eagerness to seek out what the world has to offer

Enjoy the necessary drive to fransform the seed of an idea info an amazing reality
Develop brain capacities for emotional regulation

Decrease impulsivity and increase the capacity for focused atftention

Programme the frontal lobe regions to support in concentration and capacity to
manage stress

Empower confidence in asking for for help when troubled

Nurture skills to enable deeply fulfilling relationships later in life

Develop a capacity for Empathy

“The ability to form meaningful relationships is fundamental to mental health and happiness.
It's the quality of contact we have with other people that is arguably the most important
determining factor in our quality of life. We can only truly develop ourselves through
relationships with others’ (TISUK 2019)



Our school is invested in supporting the very best possible relational health. Therefore, we are
committed to implementing as many of the components of Trauma and mental health-
informed schools Model Three (detailed below) as possible. This model is supported by
evidence-based research which shows positive change in well-being and mental health,
when implemented successfully and consistently.

Model Three: Protect, Relate, Regulate and Reflect

Protect - Our priority with any child in school, is to ensure safety first. It is the foundation on
which everything else depends. Our focus is not only on the physical environment, but also
on the relational environment and the very culture and ethos of our school. We aim to never
place a child in a situation that they are not able to manage. We do this through:

Whole School approach to SEMH

PACE

Ensuring that there are emotionally available adults in the school
Optimally active Play and Atftachment systems

Constantly celebrating the positives

Non-shaming developmentally appropriate sanctions

Key conversational tools to ensure children feel safe to talk to adults

Relate - We agree that the ability to form meaningful relationships is fundamental to mental
health and happiness. It is the quality of contact we have with other people that is arguably
the most important factor in our quality of life. Therefore, we see the importance in:

Repeated positive relational experiences with emotionally available adults

Enabling children to see themselves and their relationships and the world positively,
rather than through a lens of threat or danger

Implement procedures to transform the inner world of vulnerable children from harsh
or desolate places, to warm, kind places, enabling them to better manage their home
situations and life as a whole

Increase the amount of nurturing experiences and relationships

Regulate - We recognise that a high Ace Score without the support of emotionally available
adults, is likely to damage the children's minds, brains and bodies. This is due to a high level



of toxic stress, therefore we place great emphasis on supporting children in such a way that
means we don't leave them in a state of toxic stress. We do this by:

Having a policy for ‘time in’ with a key adult rather than ‘time out’ to calm down
Supported regulation by emotionally available adults

Provision of regulation spaces and tools

Individual plans for self-regulation and the ability to reflect rather than react
Teaching stress regulation

Whole school fraining on dysregulation

Reflect - It is important when supporting a child's emotional and mental health to have those
conversations around ‘big’ and difficult feelings. We reject the notion that "“this is opening a
can of worms”. “If | can't reflect on my feelings, | am far more likely to behave my feelings”.
We need to support them to understand their thoughts and feelings, body sensations and
reactions and encourage them to identify new options and strategies for ways forward, with
both their hopes and difficulties. We can do this by:

Helping children to heal emotionally

Talking to them in ways that make them feel safe enough to want to talk
Modeling how to reflect on their trauma rather than behave their trauma
Conveying empathy through naming their pain

Holding in mind their underlying feelings of distress etc

We feel that our ‘way of being’ and all our SEMH interventions listed below support all of the
three TIS models.

Interventions

Possible intervention may include:

PACE

CARE De-escalation Scripts

Zones of Regulations

ELSA Suppport

Quality of Life Questionnaire
Nurture sessions

Play Therapy

Attachment Play/ Theraplay
Targeted small group SEMH sessions



We are committed to continually moving forward and implementing new interventions based
on research. This is to ensure the relational and emotional health of all our children and allow
our most vulnerable to feel safe and emotionally healthy to successfully access the classroom
or at the very least, the opportunity to develop info mentally and physically healthy adults.

Appendix 4- Principles of PACE

PACE

*Taken from the Dyadic Development Psychotherapy website https://ddpnetwork.org/about-ddp/

Playfulness, Acceptance, Curiosity and Empathy.


https://drive.google.com/open?id=1dJIp63eoE_laZQa2XCWLSVTdYkcXCaSq
https://ddpnetwork.org/about-ddp/

PACE is a way of thinking, feeling, communicating and behaving that aims to make the child feel
safe. It is based upon how parents connect with their very young infants. As with young toddlers,
with safety the child can begin to explore.

With PACE, the troubled child can start to look at himself and let others start to see him, or get
closer emotionally. He can start to trust.

Playfulness

This is about creating an atmosphere of lightness and interest when you communicate. It means
learning how to use a light tone with your voice, like you might use when storytelling, rather than
an irritated or lecturing tone. It’s about having fun, and expressing a sense of joy.

It is similar to parent-infant interactions when both parent and infant are delighting in being with
each other and getting to know each other. Both are feeling safe and relaxed. Neither feels
judged nor criticised. Playful moments reassure both that their conflicts and separations are
temporary and will never harm the strength of their relationship.

Having a playful stance isn’t about being funny all the time or making jokes when a child is sad.
It’s about helping children be more open to and experience what is positive in their life, one step
at a time.

Sometimes a troubled child has given up on the idea of having good times and doesn’t want to
experience and share fun or enjoyment. Some children don’t like affection or reject hugs. A
playful stance can allow closeness but without the scary parts.

When children find it hard to regulate their feelings, anger can become rage, fear, terror, and
sadness, despair. If this is the case, then children may also find it hard to regulate feelings of
excitement, joy and love. Feeling these emotions can sometimes turns to anxiety.

Playfulness allows children to cope with positive feelings. It also gives hope. If you can help the
child discover his own emerging sense of humour, this can help him wonder a little more about
his life and how come he behaves in the ways that he does. When children laugh and giggle, they
become less defensive or withdrawn and more reflective.

A playful stance adds elements of fun and enjoyment in day-to-day life and can also diffuse a
difficult or tense situation. The child is less likely to respond with anger and defensiveness when
the parent has a touch of playfulness in his or her discipline. While such a response would not be
appropriate at the time of major misbehaviour, when applied to minor behaviours, playfulness
can help keep it all in perspective.


https://ddpnetwork.org/glossary/pace/
https://ddpnetwork.org/glossary/child/
https://ddpnetwork.org/glossary/parent/
https://ddpnetwork.org/glossary/parent/
https://ddpnetwork.org/glossary/regulate/
https://ddpnetwork.org/glossary/playfulness/
https://ddpnetwork.org/glossary/playfulness/

Acceptance

Unconditional acceptance is at the core of the child’s sense of safety.

Acceptance is about actively communicating to the child that you accept the wishes, feelings,
thoughts, urges, motives and perceptions that are underneath the outward behaviour. It is about
accepting, without judgment or evaluation, her inner life. The child’s inner life simply is; it is not
right or wrong.

Accepting the child’s intentions does not imply accepting behaviour, which may be hurtful or
harmful to another person or to self. The parent may be very firm in limiting behaviour while at
the same time accepting the motives for the behaviour.

One hopes that the child learns that while behaviour may be criticised and limited, this is not the
same as criticising the child’s self. The child then becomes more confident that conflict and
discipline involves behaviour, not the relationship with parents nor her self-worth.

Curiosity is the foundation of acceptance of whatever underlies the behaviour. Making sense of
how the child has learnt to behave in certain ways can help with acceptance.

Curiosity

Curiosity, without judgment, is how we help children become aware of their inner life, reflect
upon the reasons for their behaviour, and then communicate it to their parents or therapist.
Curiosity is wondering about the meaning behind the behaviour for the child. Curiosity lets the
child know that the adults understand.

Children often know that their behaviour was not appropriate. They often do not know why they
did it or are reluctant to tell adults why.

With curiosity the adults are conveying their intention to simply understand why and to help the
child with understanding. The adult’s intentions are to truly understand and help the child, not
to lecture or convey that the child’s inner life is wrong in some way.

Curiosity involves a quiet, accepting tone that conveys a simple desire to understand the child:
“What do you think was going on? What do you think that was about?” or “I wonder what...?”

You say this without anticipating an answer or response from a child.
This is different from asking the child, “Why did you do that?” with the expectation of a reply.

It is not interpretation or fact gathering. It’s just about getting to know the child and letting her
know that.


https://ddpnetwork.org/glossary/acceptance/
https://ddpnetwork.org/glossary/acceptance/
https://ddpnetwork.org/glossary/curiosity/
https://ddpnetwork.org/glossary/curiosity/

Curiosity must be communicated without annoyance about the behaviour. Being curious can, for
example, include an attitude of being sad rather than angry when the child makes a mistake. A
light curious tone and stance can get through to a child in a way that anger cannot.

You might make guesses about what a child may be thinking and feeling, saying this aloud, and
keeping it connected to the present. It can be about having a conversation, almost with yourself,
with the child in the room, without anticipating a response.

If an adult can stay curious about why their child is behaving as they are, the child and adult are
less likely to feel cross or frustrated. As curiosity is non-judgemental, this can help the child to be
open to how she, and other people, are thinking and feeling. Curiosity lets the child stay open
and engaged in conversations.

Children then start to reflect upon their own inner life with their parent and therapist and start
to understand themselves. As the understanding deepens, the child can discover that her
behaviour does not reflect something bad inside her, but rather a thought, feeling, perception,
or motive that was stressful, frightening, or confusing and could only be expressed through her
behaviour.

As the child communicates this to the adults, the need for the behaviour may reduce, and with
that the behaviour itself. The child’s feelings about the behaviour may change, with less
defensiveness and shame but more guilt, leading to less of the behaviour.

Empathy

Empathy lets the child feel the adult’s compassion for her. Being empathic means the adult
actively showing the child that the child’s inner life is important to the adult and he or she wants
to be with the child in her hard times.

With empathy, when the child is sad or in distress the adult is feeling the sadness and distress
with her and lets the child know that.

The adult is demonstrating that he or she knows how difficult an experience is for the child. The
adult is telling the child that she will not have to deal with the distress alone.

The adult will stay with the child emotionally, providing comfort and support, and will not
abandon her when she needs the adult the most.

The adult is also communicating strength, love and commitment, with confidence that sharing
the child’s distress will not be too much. Together they will get through it.

The impact of communication using the principles of PACE


https://ddpnetwork.org/glossary/empathy/
https://ddpnetwork.org/glossary/empathy/

PACE focuses on the whole child, not simply the behaviour. It helps children be more secure with
the adults and reflect upon themselves, their thoughts, feelings and behaviour, building the skills
that are so necessary for maintaining a successful and satisfying life. The child discovers that they
are doing the best that they can, and are not bad or lazy or selfish. Problems diminish as the need
for them reduces.

Through PACE and feeling safer, children discover that they can now do better. They learn to rely
on adults, particularly their parents, and trust them to truly know them. They learn that their
parents can look after them in a way that they could never do on their own.

When children experience the adults doing the best they can to understand them and trying to
work out together more effective ways for the child to understand, make sense of and manage
their emotions, thoughts and behaviour they start to believe that the adults really will keep on
trying until things get better for all of them.

For adults, using PACE most of the time, they can reduce the level of conflict, defensiveness and
withdrawal that tends to be ever present in the lives of troubled children. Using PACE enables
the adult to see the strengths and positive features that lie underneath more negative and
challenging behaviour.

Appendix 5- A guide to the CARE and Dr Greene’s Approach for De-escalation.

CARE and Dr Greene’s Approach

C.A.R.E

A four staged approach to de-escalating



Connect
Accept
Reflect
End Zone

Connect with the child.

In order for CARE to be successful, it's imperative to make a connection with the child. How quickly you make
this successful connection will vary depending on the severity of the situation and the existing relationship you
already have with the child.

The quickest and most successful way to make a connection is '‘Empathy’.

Example of Empathetic responses

"Oh ho, you look really sad”.

“I'm imagining you must be feeling really upset”.

"Will you let me know what might help you right now?”

“No wonder you are feeling x. It hurtful when Y happens”

If the child is extremely dis-regulated, struggles to form strong attachments or is not familiar with you, then
this connection could possibly take longer.

In these situations offering them a 'alternative’ can sometimes be the best way of making a connection,

"I can see how sad you are right now, I'm sorry you feel this way, I wonder if you wanted to help me with x" or

"I can see you really angry and upset, i wonder if you would like to x"

It's important to give this time before moving on to the next stage. It's important to realise that it might take
a few attempts to make an initial connection and you may need to dig deep into your repertoire of tricks or even
switch adults if needed.

If the child is not behaving in a safe way and you need limit-setting "it's really fine to feel this, but i need you
to be safe so i'm going to stop you doing x...."

Accept- communicate your acceptance of the emotion.



When you have made a positive connection with the child, you can move onto the ‘accept’ stage. It is important
to not make this too formal or overwhelming for the child. If the child feels uncomfortable or unsafe, it won't
be successful. For example, if your connection was them helping you do a job, start the initial conversation whilst
doing this. If the child is sitting on the floor, sit down with them etc.

Use language that won't be interpreted as intrusive.

“I'm wondering if you are/were feeling sad about something”

"T can see you might be feeling a bit worried about something”

"Will you help me to understand what that felt like for you..?

It's important you don't tell them how they are feeling but help them understand the emotion they might be
feeling. If successful, you will probably receive a response at this stage, even if it's just a simple 'yes'. When the
emotion is recognised, it is important to let them know it's okay to feel the way they do.

"It's really fine for you to feel like this".

At this stage, don't make any further judgements about their behaviour to avoid a shame spiral, linked to toxic
shame.

If you begin to communicate the acceptance of their emotion and it is rebuffed, it is likely that the child isn't
ready yet to discuss, which is ok. Notice this and move back to the connection stage

"I can see that maybe you are not quite ready to chat just yet but in a bit, T would really like to understand what
it felt like for you and what might help you right now". I wonder if that will be okay?"

Reflect- help the child to reflect on how they are feeling...

Reflecting on how the child is feeling is important for both a successful resolution of the present problem and
for their ability o manage future situations more successfully. If you can help them name and recognise their
emotions, then in the future they will begin to do this for themselves.

Tips when reflecting on their feelings:
- Talk to the child about their physical feelings, e.g. is their heart beating faster than usual, are they
shaking, do they have a funny feeling in their tummy.

- If the child struggles to name their emotions, cue cards and pictures can also be used at this stage.

The Zones of Regulations are very useful to refer to at this stage.

End stage- help them to problem solve

An effective and thorough 'End Stage' is crucial. If you don't solve the problem, then it is highly likely there will
be repetition of the behaviour.



Dr Ross Greene CPS model is an effective approach to follow during this stage. His Collaborative Proactive
Solution follow's three steps:

1. Empathy Step

This involves gathering information to achieve the clearest understanding of the child's problem or perspective.
What are their concerns? Although sometimes you might consider the child's perspective to be incorrect, it is
important to validate their view and understand that to them this may be how they viewed the events.

2. Problem Step

This involves naming your (the adult's) concern or perspective on the problem. What are your concerns? It's
important to be honest about your concerns here. It might be that the child wasn't safe, disrupting a whole class
or hurting another child. Your concern could be something simpler such as they were not listening to instructions
and wouldn't understand the work set. The adult concern will vary and be dependent on the severity of the
situation.

At this stage the child has expressed their concerns so will likely listen.. to your concerns.

3. Invitation Step

This involves having the adult and child brainstorm solutions to arrive at a plan of action that addresses both
concerns.

For example, if a child has left class because the classroom was too loud then an appropriate agreement would
be:

For the child to ask an adult in the future if they need to leave class rather than leaving without permission.

For the adult to let the child leave the class to a safe space when they ask and investigate with the SENCO the
possibility of headphones and/or a sensory test to see if there are any underlying issues.

Before leaving the child, it's integral that they have felt heard and listened to, if you can solve the problem
there and then, great, if you can't, then explain you have heard their concerns (repeat it back to them) and
explain what you will do next to help. I+ may be that this can't happen straight away but let them know you will
get back to them. Usually, knowing someone has listened will be enough to resolve the problem.



Appendix 6- Positive Language Scripts
Positive language scripts

Observing unwanted low-level behaviours.
e “Show me how well you can.........
E.g. “Lewis, show me how well you can sit on your seat.” (if he is up and not sat down).
e “I'm looking to see...”

E.g. “Lewis I'm looking to see good listening.”

¢ | noticed that you....."



E.g. “Lewis, | noticed that you came in this morning and sat on your seat really sensibly |
wonder if you can do that now.”

e "] think that this looks difficult for you right now, would you like me to help you2™

e “Ireally like it when you ........
E.g. “Lewis | really like it when you put your hand up, so that's your first reminder.”
e | prefer it when......
E.g “Lewis | prefer it when you put your hand up”

If they are shouting out the answer, it is always worth noticing the positive so....
“Lewis it's great that you're so keen but | prefer/I really like.......
Structuring a conversation to check- in

“It looks like you're feeling really.......... | wonder why this is.”
E.g “Lewis, It looks like your feeling really sad, | wonder why this is.”

"l can see that your feeling really...... I'm hoping you fell me why, so | can help”

“I'm worried that you are noft feeling yourself and wondering if | can help?2”

“I'm wondering if...... you are thirsty/worried about the test.”

"l can see that you're not ready to talk and that’s ok. | will come and check-in againin 5
minutes and | wonder if you can tell me then. If you need me before that time just ask”.
“Thank you for telling me how you are feeling that must have been hard for you.”
Language to use when a child returns to the class after being sent out/spending time

away eftc.

“Hello........ it's lovely to have you back, please take a seat and | will make sure you know
what you are doing.”

“"Hello.....it's great to have you back with us, | have missed you, please sit down you haven't

missed any input.”



Appendix 7 - Scripts for Consequences

® “[Child’s name], | am concerned that you are unsafe because you are.............. if you continue to
choose to do this then you will be making the choice to be inside at lunchtime so we can keep
you/others safe”. “Can | support you to make a positive choice?”

“[Child’s name] you have shown that you cannot keep yourself and others safe, so you have made
the choice to be inside at Lunchtime”

® “[Child’s name] this is a reminder that........ isn’t acceptable in the classroom/playground
because........... please reflect on this and change that behaviour otherwise you will need to reflect
at lunchtime”. “Can | support you to make a positive choice?”

“[Child’s name], you have been given the chance reflect and change your behaviour, you haven’t
done this, so you are choosing to spend lunchtime reflecting”

e “[Child’s name] | wonder if | can help you? Currently you are not on task (and stopping others
from being on task) if you continue to stay off task, you will need to make this time up at lunchtime,
it’s your choice what happens next”.

“[Child’s name], you are still off task, so you are making the choice to catch up at lunchtime.”



